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OVERVIEW
Purpose of This Self-Evaluation Tool
This tool is designed to support the review, development and
improvement of the range of instructional resources that make
up curriculum used in Oregon’s outdoor school programs. This
includes both instructional resources with explicit learning
objectives (e.g., field studies) and those without explicit
learning objectives (e.g., supporting experiences like meal
times, free time, songs, stories, etc.). While instructional
materials with explicit learning objectives are paramount
to helping students learn, intentionally planned supporting
experiences have the same potential and can even lead to
greater outcomes. The OSU Extension Service Outdoor School
Program will not ask you to share your results, but can offer
professional development in areas of self identified need.

Expectations, Assumptions and
Aspirations for Outdoor School Curriculum
High-quality1 outdoor school instructional resources should:
• target 5th and 6th grade learners;
• be mostly hands-on, outdoor educational experiences;
• include learning objectives and expected outcomes2; and
• target a cohesive set of program objectives that scaffold
throughout the course of a student’s outdoor school
experience.

How to Use This Tool
This tool is meant to be used for curriculum self-evaluation,
reflection and subsequent planning. This process can support
outdoor school staff, school districts and the community to
co-develop improvement goals for high-quality programming
which lead to positive student outcomes. Not all curriculum
will meet all of the characteristics identified in this rubric,
however these are representative of high-quality curriculum
and should be aspirational for outdoor school programs.
Additionally, not all of the characteristics will be relevant to
all of the instructional resources reviewed (e.g., a game about
ecosystems may not be “investigative”). That is okay- programs
can skip characteristics that do not apply. The intent of this
tool is not to standardize the outdoor school experience, nor
will it be used as a punitive measure related to funding. Rather,
it supports and promotes the uniqueness that programs should
provide to students, and helps ensure that each student has a
purposeful and quality experience.

Key Definitions

Instructional Resource: the individual components used to help
students learn (e.g., field studies, lesson plans, activities, etc.)

Five Steps for Conducting a Curriculum
Self-Evaluation

1. upBringthetogether
all of the instructional resources that make
entirety of the curriculum used in your outdoor
school program.
 SK: Are there any activities students participate in
A
during outdoor school that are not recorded in a manner
that can be reviewed?

2. reviewing
Select your curriculum evaluation team. The process of
and modifying curriculum is most effective
when done with a culturally and demographically
diverse team. Consider including someone from a school
you support, a member of the field staff, a community
member, a student, etc.

ASK: Who is missing?

3. ofChoose
the individual instructional resource (a sample
the larger curriculum) that team members will review.
Read the “characteristic” definition in each section (e.g.,
context and settings for learning, classroom school and
outdoor school content integration, instruction and
pedagogy). Take notes that include specific examples
from the instructional resource. Repeat with additional
instructional resources until they have all been reviewed
(you may use multiple rubric sheets during this process).

ASK: Are there any activities that were not reviewed?

4. curriculum
Hold a team meeting to reflect on the entirety of
that your team reviewed. Share notes and
discuss which characteristics were found to be absent,
emerging and/or highly effective in the curriculum.

ASK: How might this information affect the schools and
students that are served?

5. ofUsethethisresources
Curriculum Report to evaluate and reflect on all
your team reviewed that make up the
entirety of your curriculum. Celebrate what you are doing
well and develop an Improvement Plan that targets the
characteristics you would like to improve on.

ASK: Does my program need support or training on
specific characteristics? Would we be willing to share our
curriculum with other programs so that they can learn and
grow? If yes, contact: outdoorschool@oregonstate.edu

Curriculum: all of the instructional resources that make up
the outdoor school program (includes those with and without
explicit learning objectives)
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CONTEXT AND SETTINGS FOR LEARNING
Context and settings for instruction can promote Equity, Inclusion3, social and emotional learning (SEL)4 opportunities, 21st Century Skills5 (4Cs) and Environmental Literacy6.
This involves location of the learning activities and considers both historical and current perspectives.

Characteristic
Appropriate to the Ecology of
the Region

Absent

Highly Effective

• M
 ostly aligned to ecoregion of
the outdoor experience.

• A
 ligned to ecoregion of
the outdoor experience.
Instructional resource(s)
utilizes the outdoor learning
environment, the attributes of
the land and the organisms that
live there (e.g., specific bodies
of water/features, age/stage of
habitats, elevation, etc.)

• T he only issues and needs
presented are not reflective of
where students live, nor their
Reflective of the issues and needs
backgrounds or experiences.
of the students’ communities,
•
There is bias toward advocating
even if the outdoor school
for a specific cause, view, policy,
program is held in a different
etc.
community.

• S ome of the issues and needs
presented may be reflective of
the students’ communities, but
there is limited perspective (e.g.,
only one point of view).

• M
 ost of the issues and needs
presented are reflective
of the communities of the
students being served (e.g., fire
management and the effects
of smoke on a community) or
explicit connections made.
• Presents and celebrates multiple
values and perspectives,
encouraging students to think
critically about a problem or
issue and determine their own
viewpoint.

Culturally Relevant to History
of Land, Place and Space

• N
 arrow in focus, indigenous
• Providing opportunities
knowledge presented is
for students to learn about
reflective of modern “lifeways”
the culture, experiences,
and may be specific to the
perspectives and languages
region, but resources are created
of indigenous peoples in their
with little or indirect input from
region.
local indigenous community
(e.g., general online sources, or
adapting materials developed
for another site or content area,
etc.).

I s representative of the
ecoregion of Oregon7 where the
outdoor school program is held.

• R
 eferences ecology and
organisms not present in the
region.

Emerging

Reflects Local Community
Issues and Needs

I ncludes historical, relevant
transfer of Indigenous
Knowledge8 specific to the space
and broader state.

• A
 bsent of indigenous knowledge.
• When indigenous knowledge
is presented it is generalized,
not specific to the region, and/
or presented in past tense,
stereotypical, or romanticized
terms.
• Resources are created without
input from local indigenous
communities, or materials are
co-opted without reference or
compensation.

Evidence (e.g., factual, specific and
detailed examples pulled from the
instructional resource)
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CONTEXT AND SETTINGS FOR LEARNING
Context and settings for instruction can promote Equity, Inclusion, social and emotional learning opportunities, 21st Century Skills (4Cs) and Environmental Literacy. This
involves location of the learning activities and considers both historical and current perspectives.

Characteristic
Culturally Responsive9 to
the Context and Settings for
Learning
 ecognizes the historical and
R
current culture, language and
perspectives within the region
while including the diverse
experiences and viewpoints
that are representative of the
students.

Absent
• D
 oes not recognize historical
or current culture, language or
perspectives of the region nor
those which are representative
of the students.
• Narratives are confined to
experiences, perspectives and
accomplishments of only one
group or demographic.

Emerging
• R
 ecognizes some historical or
current culture, language or
perspectives of the region, but
scope is narrow and may not
align with or represent student
experiences.

Highly Effective

Evidence (e.g., factual, specific and
detailed examples pulled from the
instructional resource)

• H
 istorical and current narratives
describe experiences, perspectives and accomplishments of
diverse communities.
• Providing opportunities for
students to share and/or learn
about the culture, experiences,
perspectives and languages
within their families and/or
communities10.
• Families and community
members are invited to share
experiences and expertise
related to content.

Reflections on Context and Settings for Learning:
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CLASSROOM AND OUTDOOR SCHOOL CONTENT INTEGRATION
Integrating content with classroom curriculum and standards can promote Equity, Inclusion, and social and emotional learning (SEL) opportunities, 21st Century Skills (4Cs) and
Environmental Literacy. Content is often considered the ‘what’ of learning and is aligned with school standards.

Characteristic
Legislative Guidelines (OR SB
439) 11
• The importance of the state’s
environment and natural
resources, such as soil, water,
plants, animals, etc.
• The interrelationship of the
state’s natural resources with
working lands (agriculture,
forestry) and growth and
development needs.
• Interdependence of urban and
rural areas in Oregon.

Absent
• N
 one of the content areas
mentioned in SB 439 align with
the instructional resource(s).

Emerging
• C
 ontent area mentioned in
SB 439 may be the topic or is
referenced in the instructional
resource(s) but is not explicitly
written into it.

Highly Effective

detailed examples pulled from the
instructional resource)

• C
 ontent explicitly fits into one
or more of the areas of SB 439.
• Students have opportunities to
learn about the interdependence
of humans and the land as well
as both urban and rural areas.
• Makes connections to natural
resource career fields within
Oregon. Students are able
to learn about future natural
resource career options within
their communities.

Integrated with School
Curriculum and Standards12
Connected to academic
curriculum such as science,
technology, engineering, art, &
math (STEAM), English language
arts, and/or social studies, etc.

• L earning goals are not
• Learning goals are somewhat
connected to grade level content
consistent with grade level
and standards.
content and standards.
• Learning goals are not
• Learning goals are incorporated
communicated directly to
into lessons, but not explicitly
students during lessons.
communicated to students.

• L earning goals are intricately
connected to the classrooms of
the students, supporting grade
level content and standards.
• Learning goals are clearly
articulated to students and
reinforced throughout the lesson.

Interdisciplinary
Uses multiple subject disciplines
such as science, art, physical and
health education, geography,
writing, etc. to examine themes,
issues, questions or topics.

• U
 nidimensional and pertain to
only one discipline.

• O
 rganized around common
learning across three or more
disciplines.

• E
 xamines themes, issues,
questions or topics across more
than one discipline.

Evidence (e.g., factual, specific and
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CLASSROOM AND OUTDOOR SCHOOL CONTENT INTEGRATION
Integrating content with classroom curriculum and standards can promote Equity, Inclusion, and social and emotional learning (SEL) opportunities, 21st Century Skills (4Cs) and
Environmental Literacy. Content is often considered the ‘what’ of learning and is aligned with school standards.

Characteristic
Culturally Responsive Classroom and Outdoor School
Content Integration
Recognizes and makes
connections to students’
lives in the classroom and the
community.

Absent
• D
 oes not recognize or make
connections to students’
lives in the classroom and the
community.

Emerging

Highly Effective

• C
 onnections made to students
are narrow in scope and may
only represent a small subset of
the whole community.

• Provides opportunities
for students to engage in
experiential learning, including
their native literacy and cultural
backgrounds as resources.
• Students can make connections
between academic content
and their local neighborhood,
environment and community
(e.g., students’ lived experiences
“funds of knowledge”).

Evidence (e.g., factual, specific and
detailed examples pulled from the
instructional resource)

Reflections on Classroom and Outdoor School Content Integration:
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INSTRUCTION AND PEDAGOGY
Culturally responsive instruction and pedagogy are multimodal, collaborative/cooperative, learner-centered, investigative and reflective. High-quality instruction and pedagogy
promote Equity, Inclusion, social and emotional learning (SEL) opportunities, 21st Century Skills (4Cs) and Environmental Literacy.

Characteristic

Absent

Emerging

Highly Effective

• Ideas are communicated through • Some alternate modes or media
Multimodal
one form of media and focus on
are incorporated into lessons.
Structured in a way that uses
the use of only one sense.
• Some accommodations and/or
more than one mode or media,
modifications are available for
requiring the use of other senses • Accommodations and
modifications
are
not
possible.
students with different needs
such as touch, smell, visual
and learning preferences.
stimuli, etc.
Instructional resource(s) are/may
be differentiated; may include
adaptations and accommodations
such high/low materials, mixed
and interdependent student
roles, scaffolded and multisensory
activities.

• P
 rovides multiple ways for students
to participate and share their ideas.
• Tasks are responsive to individual
students’ strengths, interests and
learning preferences.
• Uses a variety of visual aids and
props that support student access
to instructions.
• Visual aids, props and stories
are representative of a diversity
of people (e.g., race, ethnicity,
ability, language, socioeconomic
status, gender, religion, or sexual
orientation).

Collaborative/Cooperative
Students work with others, either
through group deliberation/
discussion and/or active
participation/investigation.

• N
 ot intentionally designed
for students to collaborate,
cooperate and communicate.
Students work individually and
in isolation.
• Student roles are assigned
arbitrarily or not at all.

• D
 esign includes limited
opportunities for students to
collaborate, cooperate and
communicate.
• Students are assigned
intentional roles but are not
accountable to one another,
nor supporting each other for
a common purpose. Individual
roles are designed/utilized for
efficiency of task completion.

• D
 esign allows students to
cooperate, collaborate and
communicate with one another.
Students are able to encourage,
depend on and be accountable to
one another.
• Students are challenged to
recognize the unique strengths and
interests of fellow group members
and to assign roles to one another.

Learner-centered
Students are encouraged to
direct their own learning in ways
that are culturally and socially
relevant to them. Learning is
responsive through student voice
and choice. Learning involves
empathy and respect for others,
and promotes meaning/selfidentity.

• E
 ntirely teacher or facilitator
directed (e.g., sage on the stage).
No opportunity for student
voice, choice or agency; does
not connect new learning to preexisting knowledge.
• Students have no option to
share their lived experiences or
perspectives.

• A
 llows limited opportunity
for student voice, choice and
agency.
• Students have limited or
highly directed opportunities
to share lived experiences or
perspectives.

• E
 ducators act as facilitators who
guide learning rather than direct
learning (e.g., guide on the side).
• Learning is personally relevant
to students, allowing them to
construct knowledge and build on
individual strengths.
• Students are able to make
connections to one another, the
outdoor school experience and their
communities.

Evidence (e.g., factual, specific
and detailed examples pulled from
the instructional resource)
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INSTRUCTION AND PEDAGOGY
Culturally responsive instruction and pedagogy are multimodal, collaborative/cooperative, learner-centered, investigative and reflective. High-quality instruction and pedagogy
promote Equity, Inclusion, social and emotional Learning (SEL) opportunities, 21st Century Skills (4Cs) and Environmental Literacy.

Characteristic

Emerging

Highly Effective

• N
 o opportunity to investigate or
investigations are not connected
to a meaningful question.
• Investigation is directive and
learners are often passive (e.g.,
given a specific set of data and
told how to interpret it).

• A
 reas of investigation are limited
and/or predetermined.
• Investigations and data collection
are connected to a question,
but may not allow students to
analyze or interpret their findings,
observations or ideas.

• O
 pportunities to inquire about and
explore phenomena13 makes learning
relevant to them. Students’ questions
are used as a starting point.
• Investigation includes multiple ways
for students to use problem solving,
decision-making, creative and critical
thinking skills.
• Students explore and share how they
can enact change and celebrate group
accomplishments.

• No opportunities for reflection in
Reflective
the activity.
Provides opportunities for students

• B
 asic reflection or connection
to prior knowledge occurs.
Reflection is brief and lacks depth
(e.g., quick questions, yes/no
responses, hand raising) or limited
in perspective/application (e.g.,
reinforces dominant discourse.
Does not address many learning
preferences).

• M
 ultiple reflection methods are
offered.
• Reflection prompts have depth
and involve social and emotional
dimensions including awareness,
responsibilities and respect.
• Reflection is done on both the content
and process of learning (e.g., students
reflect on how learning happens for
them).

Investigative
Investigates a question related to
an ecological/cultural/historical
or political phenomena through
the collection of evidence and the
communication of results; involves
elements of inquiry.

to reflect on their prior experiences
or new shared learning experiences
(e.g., journaling or discussion);
encourages students to reflect on
how learning happens for them.

Absent

• L earning experiences are discrete
and lack depth.
• Students are not able to consider
or display what they have learned.

Evidence (e.g., factual, specific
and detailed examples pulled from
the instructional resource)

Reflections on Instruction and Pedagogy:
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Outdoor School

CURRICULUM REPORT AND IMPROVEMENT PLAN
1. Tally ALL of the instructional resources that were reviewed and see which characteristics are absent, emerging, and/or highly effective in the entirety of the curriculum.
2. Determine if you will target this characteristic for improvement. 3. Use the Improvement Plan template to reflect and think about what changes could strengthen curriculum.

ODS Rubric Characteristic

Absent

Emerging

Highly Effective

Check if
targeted for
improvement

CONTEXT AND SETTINGS FOR LEARNING
Appropriate to Ecology of the Region
Reflects Local Community Issues & Needs
Culturally Relevant to History of Land, Place and Space
Culturally Responsive to the Context and Settings for Learning

CLASSROOM AND OUTDOOR SCHOOL CONTENT INTEGRATION
Legislative Guidelines (OR SB 439)
Integrated with School Curriculum and Standards
Interdisciplinary
Culturally Responsive Classroom & Outdoor School Content Integration

INSTRUCTION AND PEDAGOGY
Multimodal
Collaborative/Cooperative
Learner-centered
Investigative
Reflective
9

REFLECTION
1. Are
Which characteristics are a priority to target in order to improve the curriculum?
there characteristics that do not apply to your program’s curriculum? Why?

2. curriculum?
What are the challenges and barriers to modifiying and improving your
How might these be addressed?

CURRICULUM IMPROVEMENT PLAN
GOAL (CHARACTERISTIC TARGETED):
Objective
Change that needs to occur

Actions
What needs to get done to make change

Individual(s) Needed to
Implement

Start Date

Completion Date

1.
2.
3.
4.
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